VICT/M
RIGHTS

LAW CENTER

Safety Planning:
For Students Responsible for
Sexual Misconduct on Campus

This guide was written by Joan Tabachnick in partnership with Victim Rights Law
Center. This project was supported by Grant No. 15JOVW-22-GK-04019-CAMP
awarded by the Office on Violence Against Women, U.S. Department of Justice.

The opinions, findings, conclusions, and recommendations expressed in this
publication/program/exhibition are those of the author(s) and do not necessarily
reflect the views of the U.S. Department of Justice.



INTRODUCTION i
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On college and university campuses, “Safety Planning” is a practice LAW CENTER

often utilized with survivors, those impacted by sexual misconduct.
Research has suggested that Safety Planning for survivors is one of the
most widely recommended activities for victims of sexual assault (Logan &
Walker, 2018). According to Victim Rights Law Center, “An effective Safety
Plan empowers the victim to reclaim a sense of safety and security by
addressing immediate safety needs and outlining strategies to help reduce
future incidents of harm.” Historically, Safety Planning has also been a tool
used with adults who have been convicted of a sexual offense crime and are
re-entering their communities, as well as for adolescents and children with
problematic sexual behaviors who are living with their families or engaging
in a reunification process with their families.

This guide is designed to offer campus staff a tool to explore a similar
Safety Planning process for responsible students, student who have/or
concerned about engaging in sexual misconduct. Safety Planning is the
process of developing a structured plan to identify specific boundaries,
strategies and supports to reduce risk of causing harm. Through this
overview, the reader will learn about the resources, research and knowledge
needed to implement a plan; and, most of all, assess whether this is a
process that makes sense for a particular student, situation, and campus.

At the core of Safety Planning for responsible students is the value that a
student who remains connected to their community will have a vested
interest in not causing harm to that community. The student may also want
to have more supports and monitors around them to ensure that they are
not entering situations that are risky to them. A Safety Plan is not a
guarantee, but it helps to ensure that the student has as many protective
factors[1] as possible to prevent concerning behavior (or perceived
concerning behavior) in the future. It also offers a structured process for
the student who has been harmed to ask for additional protections to their
space and time.

[1] Protective factors are characteristics associated with a lower likelihood of negative
outcomes or that reduce a risk factor's impact; when present, protective factors
mitigate risk potential.
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WHY A SAFETY PLAN?
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A Safety Plan for responsible students is offered as a measure that provides
support and accountability. It is offered on a voluntary basis as a benefit for
the responsible student to provide guidance and a pathway to
accountability for their behaviors, actions and choices. The process can
also be used for students who choose to come forward for help before they
have acted out with another student. When implemented within a support
system (with engaged mentors and supportive, knowledgeable peers), a
Safety Plan can help to ensure safety for everyone involved, including the
broader campus community.

Effective Safety Planning is not a one-size-fits-all approach, rather it must
be tailored to the unique and individual risks, needs, protective factors,
and responsivity of the student involved. It will also depend upon the
resources, size, values, and capacity of the campus to ensure safety for
all students. To be clear, this guide is not a “how to” manual nor an
endorsement of Safety Planning for all responsible students. Rather it is
designed to spark a discussion for when and how it can be used in the
overall approach to campus safety.

Before beginning a discussion of Safety Planning for responsible
students, it is essential to acknowledge the impact of sexual misconduct
on those directly affected. Over the past few decades, research has
confirmed the devastating impact sexual assault can have on the adults,
adolescents or children who have experienced this type of abuse.
Although the impact will vary by individual, the research is clear that
sexual assault and sexual misconduct has been linked to anxiety,
depression, post-traumatic stress disorder (PTSD,), and physical (somatic)
issues as well as many long-term adverse reactions (Molsted et al., 2023;
Edwards et al., 2023; Dworkin et al., 2020). Furthermore, one of the
concerns voiced by many survivors is that the responsible person may
continue to cause harm in their community and elsewhere (Herman,
2023). Safety Planning is designed to address these broader concerns of
safety, and this document offers approaches to meaningfully implement
Safety Planning within campus communities.
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WHY A SAFETY PLAN?

For students who engaged in the campus reporting process, guided by
Title IX, many expressed overwhelming negative feelings, exhaustion
and elevated mental health struggles while engaged in the process (Roskin-
Frazee, 2022).Considering the impact on all parties involved and their
surrounding community, some suggest that a more holistic approach could
be helpful to alleviate some of these negative impacts (Cairns & Rojas,
2023). Safety Planning is just one tool to consider implementing when
moving towards a more holistic approach.

A NOTE ABOUT THE LANGUAGE WE USE:

How we talk about sexual misconduct and the students involved has a
profound impact on the individuals experiencing the issue. The use of
language impacts the campus culture and sets the tone for the values and
response of the broader campus community. Recognizing that there are
various terms that can be used including rape, attempted rape, sexual abuse,
sexual violence, sexual harassment and many others, this document uses
“sexual misconduct” to encompass a broad range of behaviors regulated by
Title IX. The general term sexual misconduct is never used to minimize the
devasting impact of any of these behaviors.

“Person-first” language will also be used in this document to honor the
multiple ways that people may self-identify and to honor the concept that
behaviors or experiences do not define the whole person. For example, when
we refer to a student engaging in sexual misconduct it focuses on their
identity and potential rather than their behavior alone, as with terms such as
rapist, sexual predator, molester, or assaulter.

“Describing someone as a person first, whose life has been affected by a
behavior or experience avoids defining them solely by that experience. It
asks us to consider that people can change, heal and grow and develop new
healthier identities. Person first language demands hope.” (Tabachnick &
Pollard, 2016)

When talking specifically about the people who engage in sexual
misconduct, Willis (2018) challenges us further when she asks, “Why do we
want to define someone by the very behavior we want them to change?”

“MP“@ VICTIM RIGHTS LAW CENTER | 3



VICT/M

WHY IS THIS IMPORTANT?

As mentioned above, the core of Safety Planning for responsible students ElkalE
is a safer community for everyone. Offering support and a variety of support
services to responsible students and those at risk to cause harm may feel
counterintuitive; however, when protective factors are put into place and
supportive/watchful friends and mentors surround the student at risk to cause
harm, the student will have:

B> Fewer opportunities to cause harm;

B> More reasons to be invested in the community and incentives to live
safely without harming others;

More options to discuss accountability for their behaviors; and

>
B> More opportunities to learn about behaviors that are safe, appropriate,
and respectful to others.

And for the campus administration, they will have a roadmap for keeping a
closer connection and watchful eye on the student who may be at higher risk
to cause harm as well as an investment in that student learning how to live
safely in the campus world.

Offering Safety Planning to students who have experienced harm and
students who are responsible for, or at risk for, causing harm also has the
added benefit, in applicable circumstances, of supporting the Title IX mandate
to treat respondents and complainants equitably, which includes offering and
coordinating supportive measures.

On a practical note, Safety Planning creates the opportunity to offer support
services and supportive measures for a variety of different circumstances in
which sexual misconduct has occurred. There will be some students who are
not willing to accept responsibility for or acknowledge the impact of their
behaviors, but who are concerned about the perception of them and their past
behaviors. Some students may be motivated to ask for help because they
realize (or have been told as much) the impact of what they did, they may be
concerned about retaliation, and/or they just do not want to be accused again.
All of these scenarios offer opportunities to engage with the student and help
make the campus a safer place for everyone.
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WHO IS THE TARGET AUDIENCE?

The graphic below provides a visual representation of the various ways in  |EALEE
which sexual misconduct may occur on campus and within the campus
communities. It also highlights the importance of understanding a student
responsible for sexual misconduct in the context of both the student who is
harmed and their surrounding communities. One cannot know the experiences

of the student who experienced harm without understanding the context

around the student, their history, and the specific situation. One cannot look at

a student who caused harm without recognizing this larger context.

Each of the situations described below identifies an opportunity to offer a
student the resources and supports of Safety Planning - an essential element
of a safer community for all.

PRESENTATIONS OF PROBLEMATIC SEXUAL BEHAVIOR

Not
Risk Factors PSB PSB Responsible Responsible Reintegration
No PSB No Report  With Report for PSB for PSB Post-PSB
1 2 3 4a 4b 5
Survivor Survivor Survivor Survivor Survivor

Student Student Respondent Respondent Respondent Respondent

Community Community Community Community Community Community

Expelled Suspended Transfer
Tabachnick and Wilgus, 2023

l-...............-.---._..--l,

Situation 1in the diagram above refers to situations on campus where a
student is concerned about their own thoughts or behaviors that may be
putting them at-risk for possible sexual misconduct and reaches out for help.

Situation 2 refers to a situation in which a student has engaged in some form
of sexual misconduct, but has not been reported for the behavior. In Situation
3, areport of sexual misconduct has been filed, but the adjudication process
has not been completed.
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WHO IS THE TARGET AUDIENCE? -
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In Situation 4, the accused student has accepted responsibility or has LAW CENTER

been found responsible for the reported PSB following an adjudication
process (in Situation 4a) or found not responsible for the behavior in
Situation 4b. As indicated by the arrows, students who are found not
responsible for the sexual misconduct often still find themselves trying to
reintegrate into various communities and may benefit from support
provided by the institution.

In Situation 5, the student found responsible for sexual misconduct is
reintegrating back into their campus community following a period of
suspension or transferring into a new campus community (or found not
responsible, but requesting additional support) (Tabachnick and Wilgus,
2022).

The option of a Safety Plan can be offered to any student in any of the
situations listed in the diagram above. However for the purpose of this
document, the Safety Plan discussion will focus on Situation 3: Students
who have been accused of sexual misconduct - where the student harmed
has named the misconduct and the campus has the opportunity to be fully
engaged.
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GUIDING PRINCIPLES
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Safety Planning is an effective and useful tool for many situations. It LAW CENTER

will not, however, be helpful or appropriate in every situation or for every
student. Therefore, when considering whether and how to create a Safety
Plan with a responsible student, it may be helpful to keep the following
guiding principles in mind (Wilgus and Tabachnick, 2020):

B> Campus safety is a shared responsibility and, to be effective, there is
no single person who is individually responsible for the effort;

B> The goal of all Safety Planning is to increase the sense of safety for all
community members, and - in this instance - reduce the likelihood of
any further sexual misconduct;

B> When an incident is reported, it is critical to listen to the needs and
requests of the student who was harmed, including their thoughts,
wishes, or desires regarding the student who caused harm and any
Safety Plan that is created to support the responsible student;

B> Safety Planning for the responsible student will be most effective when
that student is directly involved in developing the plan;

B> In more serious situations, Safety Planning can be enhanced by
involving a qualified practitioner who is capable of conducting a
specialized risk and needs assessment; and

B> Safety Planning must be individualized for each student and each
situation.

Safety Planning must also be aligned with the mission and values of the
institution. Without that alignment, the resources necessary to support the
student and support a positive outcome will not be prioritized or readily
available. Ideally, Safety Planning for a responsible student will have the
support of both the campus administration and the campus survivor
services with the shared goal of creating a safer campus for everyone.
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WHAT IS A SAFETY PLAN?

Many colleges and universities are already using some form of Safety LAW CENTER
Planning for responsible students on their campus. These may be referred

to as supportive or interim measures and may include: changes to housing,
class schedules, or on-campus work schedules; contact or no contact with
select individuals; guidelines for social media use; and participation in
supportive activities and services (e.g., counseling, substance abuse

support groups).

As with those impacted by sexual misconduct, Safety Planning for
responsible students is a formalized process, ideally created in
collaboration with the responsible student and developed from the most
up-to-date research and best practices for working with responsible
students. Involving the responsible student in the Safety Planning process
is key to success as it will be uniquely tailored to their needs and help
ensure the student recognizes their role in the Safety Planning process,
understands the campus expectations, and is committed to upholding
them. Safety Planning also offers the opportunity for the campus and the
student to directly reduce their identified risk factors and meaningfully
address and meet their identified needs in prosocial ways.

As mentioned before, individualizing a Safety Plan for the responsible
student is key to success - ideally it is created in conversation with the
student, it is flexible so it can be adjusted over time, and it is both
practical and attainable.

Ultimately, a Safety Plan for a responsible student is offered as a
supportive measure and is not mandatory. As mentioned above, it is
offered as a benefit for the responsible student to provide support,
guidance, and a pathway to accountability for their behaviors, actions,
and choices. When put into action with an informed support system, with
mentors and supportive, knowledgeable and engaged peers, a Safety
Plan can help ensure safety for everyone involved, including the broader
campus community.
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CONSIDERATIONS BEFORE YOU BEGIN

Before you begin to develop a Safety Plan for a responsible student, LAW CENTER
there are a few key considerations to explore for your campus. First,
consider the privacy and confidentiality protections you can offer to a
student. This can vary from campus to campus as well as by the staff
person who is leading the development of the Safety Plan. For example, a
staff person in the dean of students office may have limitations on the
level of confidentiality they can offer a student while a staff person in the
counseling center may be a confidential resource. A Safety Plan can be
developed without any legal or campus policy protections, but it is
essential that both the staff working with the student and the student
themselves understand any limits of confidentiality and privacy before
engaging in this process.

Another consideration is what supportive measures and other resources
are available on your campus - both internal to the campus and also in the
wider community. Supportive measures on your campus may include:

B> Changes to housing;

B> Changes to schedules, including classes and on-campus work
schedules;

Coaching on how to respond to ‘no contact orders’ with specific
individuals (e.g., how to respond to an accidental contact, especially on
smaller campuses);

\

Limits on the use of social media and technology;
Limits on use of alcohol or other controlled substance consumption;
Access to community or campus resources (e.g., counseling services);

Potential changes in participation in activities; and

Yy 99939

Matching to a mentor/observer and positive peer supports.
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CONSIDERATIONS BEFORE YOU BEGIN

Establishing collaborative connections and relationships with offices
across the campus can help create a system of care that the responsible
student may more easily access (Cairns & Rojas, 2023). It takes time to
build these relationships, but these connections can be so important to a
responsible student who receives notice of an accusation or is concerned
about their own behavior. These relationships may also be needed to
effectively implement the Safety Plan. For example, not all confidential
advocates or counseling staff have the ability to make changes to housing
or class schedules yet they may be in the best position to mentor the
student. These collaborative campus relationships are essential to the
development of and effective implementation of a Safety Plan.

VICT/M
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Given the impact of a report on the student who has been accused, as
well as the student who has been harmed, these collaborative
connections across the campus can help to ensure mental health services
are available to address issues that may arise (e.g., depression, anxiety,
anger, suicidal ideation) or other self-harmful behaviors. Together, these
collaborative relationships can help hold the dual purposes of Safety
Planning: support and accountability.

SEXUAL MISCONDUCT IN YOUR COMMUNITY

To identify clinicians with appropriate expertise and training who work with
students who have engaged in sexual misconduct, please reach out to:

ATSA (Association for the Treatment and Prevention of Sexual Abuse) for a
listing of clinicians in your area. Be sure to ask for contacts who work with
unadjudicated (not legally charged) youth and/or emerging adults.

Safer Society Foundation and Press for a listing of clinicians in your area, as
well as a wealth of books and webinars for professionals working with
individuals who engage in problematic sexual behavior.
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CONSIDERATIONS BEFORE YOU BEGIN

Finally, there are important cultural differences to consider when
working with students within a campus community. This is especially true
when the system is not culturally diverse or easily accessible to students
from marginalized communities, international communities, those with
differences in language, or those with challenges because of disabilities.
Some students who do not have personal resources, or who are
international students, may lose access to some resources as a result of
the sexual misconduct accusation or in some cases, lose their student
visa status.

VICT/M
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Setting up support for students in these crisis situations is actually a
protective factor, limiting their isolation and mitigating their risk to harm
themselves or others. Collaborating with campus services that address
students’ diverse needs (e.g., disability services, accommodations for
English language learners, services for neurodivergent/autism spectrum
students) can help maximize the needed support for the responsible
student to understand their behaviors as well as the formal adjudication
process if that is a part of their experience (Cairns & Rojas, 2023).

Research on those who have caused sexual harm in the field of sex
offense-specific services indicates that “Awareness and knowledge of
how age, gender, race, ethnicity, national origin, religion, sexual
orientation, disability, language and socioeconomic status are crucial
dimensions to an informed professional’s understanding of human
behavior and...the skills necessary to work effectively and ethically with
culturally diverse individuals, groups and communities.” (Hansen,
Pepitone-Arreloa-Rockwell, & Greene, 2000, p.653).
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DEVELOPING A PLAN

Given the broad range of potential behaviors being addressed (e.qg.
sexual harassment, voyeurism, attempted rape, rape), the diversity of
students involved, and the complexity of each situation, all Safety Plans
must be carefully individualized for each student and situation. Integral to
the success of a Safety Plan, especially as it cannot be mandated, is to
ensure the student is actively involved and aware that it is in their best
interest to be engaged with their own Safety Planning process.

VICT/M
RIGHTS

LAW CENTER

Safety Planning is not done to the student.
Safety Planning is done with the student - it is most
effective when developed in collaboration.

The framework used for Safety Planning is the Risk-Needs Responsivity
(RNR) principles. The RNR principles (Andrews & Bonta, 2010) is used in
criminology and widely accepted as best practice in developing
recommendations for how to assess risk, how to determine intervention
needs, the best programs or services to address these needs, and which
environments and services will reduce the potential risk for future sexual
misconduct.The RNR principles offer guidance from the criminological
literature so that all decisions and interventions are grounded in research.

Factoring in:
B> (R) a person’s risk

B> (N) targeting their criminogenic needs which are the dynamic risk
factors tied to recidivism and then

B> (R) looking at responsivity, shaping interventions to meet the unique
qualities of individuals is key to developing an effective Safety Plan.

This RNR approach in Safety Planning for the traditional age campus
student, relies on the research for criminogenic needs in adolescence as
well as the protective factors that are so important to how people mitigate
the factors that might lead to reoffending (See Appendix 1).
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DEVELOPING A PLAN

RISK-NEEDS-RESPONSIVITY PRINCIPLES (RNR)

Risk Principle examines the risk an individual may present and provides
guidance for treatment or intervention dosage, with individuals at higher
risk receiving more focus and services than individuals identified as lower
risk.

VICT/M
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Needs Principle provides a guide for intervention targets associated with
sexual recidivism (risk to reoffend), based on the research of criminogenic
needs of the population who have sexually harmed. These risk factors may
inform an individual’s needs to maintain safety (e.g. criminogenic needs
such as, emotional dysregulation, relationship instability, etc.).

Responsivity Principle recommends tailoring and delivering services in a
way that maximizes the individual’s ability to learn so they can respond
more fully to interventions. This means considering factors such as their
learning style, cognitive abilities, culture, motivation for change, any
mental health conditions requiring more immediate attention, and the
effects of any previous trauma they may have experienced.

Application of the RNR Principles necessitates developing a Safety Plan
for a student in which the campus must consider the following factors:

B> Important developmental differences;
Possible cognitive differences;

Additional issues to be addressed (e.g., alcohol or substance abuse);

Resources available to the student (both on campus and off); and
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Whether the student has a pro-social network and/or family support.
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DEVELOPING A PLAN

By understanding the student’s risks, needs, and the student’s
receptivity as well as the protective factors surrounding the student, the
campus can construct a more effective Safety Plan. A Safety Plan can
help establish clear boundaries; clarify the consequences for crossing
those boundaries; and identify additional resources needed to keep
everyone safe. Because developing the Safety Plan is a voluntary
process, the consequences must be established in cooperation with the
student. Once the staff and/or peers are selected as support people or
mentors they too will be able to support the responsible student as well as
hold them accountable to the Plan. If the Safety Plan is a part of an
informal resolution agreement or even sanctions, then the consequences
for crossing boundaries can be established and monitored through the
campus structure. Again, if the responsible student can be engaged in
this process, their agreement will help construct a more effective and
feasible plan.
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STEPS FOR A SAFETY PLAN
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The following seven steps were created to help guide the Safety LAW CENTER
Planning process. This should be used as a guide with adjustments to fit
the needs, values, and mission of each situation and campus.

Identify Who Needs to be Involved and Informed

Identify What You Know about the Responsible Student

Consult the Responsible Student about What They Want
in a Safety Plan

Identify Known Risk and Protective Factors

Create the Plan

Review and Implement the Plan with the Responsible Student,
their Support People and Key Stakeholders

~N OO0 S WN =

Evaluate the Plan

STEP ONE: Identify Who Needs to be Involved and Informed

Who needs to be involved will depend upon the size of your institution;
the available resources of your institution and the resources devoted to
addressing sexual misconduct on campus; the knowledge or training that
staff may have on the topic; the values of your institution; the level of
cooperation between different departments who engage in this topic; and
whether you are an open enrollment public college or university.The ideal
person(s) to take this on would be staff who have an understanding of the
dynamics of sexual misconduct on campus, as well as knowledge and
training about students who engage in sexual misconduct. They will need
to work with the responsible student in a way that is non-judgmental while
also helping to hold the student accountable for their choices and
actions.The person developing the Safety Plan (the Safety Plan
Facilitator) with the responsible student should have some familiarity
and/or connections with other offices who can offer accommodations
(e.g., housing or class schedules, counseling services, and other
resources for students who are in need).
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STEPS FOR A SAFETY PLAN

Development and implementation of some of these resources could also be
sourced with off-campus agencies with expertise and training in these
specialized areas.
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Before the first meeting with a responsible student, the staff selected to be the
Safety Plan Facilitator will need to answer the following questions:

Am | a confidential resource and if not, what are the limits of confidentiality?

Is this a high-risk situation and does a risk assessment need to be
conducted immediately?

Are there any existing restrictions or conditions (e.g., no contact order)?

Are there any immediate mental health issues that need to be addressed?

Yy vy99 VY9

What resources are available on campus and in the off-campus
community to address any needs of the student that may arise in the
initial interview?

Additional people to provide support services may be identified through the
Safety Planning process and this will depend upon the Safety Plan Facilitator, the
services available and the needs of the responsible student.

According to Henkle et al. (2020), staff responsible for providing services to
responsible students varies across campuses, but were primarily identified as the
dean or associate dean of students, the Title IX coordinator, the student conduct
officer, or a nonclinical case manager. The distinctions in these roles create
opportunities and challenges in supporting students in this capacity. For
example, conflicts may arise when determining who might serve as the student’s
Safety Plan Facilitator- a staff person may lack confidentiality and actually may
hold responsibility for disciplinary procedures and/or serve as a support person
for complainants as well. Each of these challenges should be taken into
consideration when determining who might serve as the responsible student's
Safety Plan Facilitator. This might be further challenged because Henkle et al.
(2020) also found that most of the campuses had no budget dedicated to
providing services for responsible students. A review of Henkle et al. (2020) can
help illuminate the complexity and differences for campuses depending upon
how services are structured, the size of the school, the school’s investment in this
process, and the school’s values.
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STEPS FOR A SAFETY PLAN
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STEP TWO: Identify What You Know about the Responsible Student LAW CENTER

To begin the Safety Planning process, gather what information is available
about the responsible student. Recognizing that the information may be
limited, collect what may be available such as:

The student’s enrollment status, their year in school, etc;
Age of the student;

Whether the student is an international student;

The classes the student is enrolled in;

Where they currently live;

Work-study status;

Extracurricular activities;

Scholarship status;

Mental health needs,

Knowledge of any supports for the student; and

Y9999 9,999 99

Any previous conduct violations.

Many students who are engaged in the formal adjudication process may
experience mental health issues as a result of being accused or simply by
the process itself (Roskin-Frazee, 2022). Make sure to also look for any
protective factors surrounding the student and whether they are involved
in any pro-social activities that can be identified as helpful to the Safety
Plan.

If the Safety Plan is offered to a student engaged in the formal
adjudication process, there may be additional information from the
complaint and the environment surrounding the specific complaint event
which may be of relevance. For example, was the harmful behavior on or
off campus and were controlled substances involved? In this case, the
Safety Plan may limit which events the student may participate in, offer a
“buddy” to ensure that alcohol or drugs are not consumed, or suggest a
refocus on more prosocial activities where triggers will not be readily
available.
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STEPS FOR A SAFETY PLAN
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In developing a Safety Plan there may be tension
between the need for more information to develop
an effective plan and the need for confidentiality.

Navigating this tension will naturally be a part of the
Safety Planning process.

STEP THREE: Consult the Responsible Student about What They Want
in a Safety Plan

Engaging the student in Safety Planning is crucial to the success of the
Safety Plan. It can ensure that the student understands what is expected
of them, the student has the support they need to live safely in the
community, the student sees the value of participation in the Safety Plan
and, ultimately, the student is committed to following the restrictions and
changes that are a part of the agreement.

Before the Safety Plan Facilitator can begin the conversation about the
student’s goals and understanding, the Facilititator raising the issue should
explain the limits of confidentiality in the process (unless the Safety Plan
Facilitator is a confidential resource for the student). The student should
also be informed that a Safety Plan is not a mandated restriction but rather
is part of the voluntary supportive services offered by the campus.

The Safety Planning process offers a chance to ask the student about
what their goals might be in the process. This may be the first time that
anyone has asked the student what they might want to learn, what
support they might need, or just listen to what their experience has been.
Because this is a new concept for students, it may be necessary to ask
the questions multiple times to convey that you are offering support and
giving strategies rather than judgment. For some students, the process of
being accused of sexual misconduct might challenge their world view or
may trigger some of their own trauma history. In this first consultation
with the student, also listen for warning signs of self-harm, suicide or
other contributing issues.
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STEPS FOR A SAFETY PLAN

Finally, when the student is ready, start to talk through practical
changes. See Appendix 2 for a sample worksheet for this process. For
example, the student may also want to be proactive and want to change
their class schedule or their living situation or location. Be sure to
consider the potential impact of physical spaces in addition to the impact
and changes needed in the student’s virtual world as well. A Safety Plan
can include what a student may experience on social media, including
how they might respond if named or asked about what may have
happened. If there is a complaint against the student, the requests of the
complainant must also be taken into consideration, whenever possible.

VICT/M
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Once the foundation of the Safety Plan is in place, it provides the student
and staff the opportunity to explore what to do in various scenarios. For
example, a “no contact” directive might seem simple, but it is likely,
especially on smaller campuses, that the two students will cross paths.
This Safety Planning process is an opportunity to talk through that
scenario and discuss how to respond in the moment - if the students see
each other at an event, the accused student should walk the other way or
acknowledge and leave or if communication is possible with the
complainant, whatever process feels right to the student complainant.

The following questions may be helpful in the discussion:

What are my goals?
What can be risky for me? How do | avoid or manage these situations?

What can protect me and what can help me grow? How do | engage
with these more?

Who needs to know? Who are my allies?

Where they currently live;

Y99 999

Who can help me? What do they need to know to help me?
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STEP FOUR: Identify Known Risk and Protective Factors
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For students who come forward for help voluntarily, they may offer insights into
what they need, their risks and especially their protective factors - people who
they know and trust to be a prosocial influence on their behaviors and activities.
The reasons they share for coming forward will provide insights into the issues
and the risks that need to be addressed.

For students engaged in the formal or informal resolution process, information
about the initial allegation may offer insight into the risk factors for the student
accused of sexual misconduct. In this case, the student may offer insights into
their risk, needs and protective factors as well.

For example, if alcohol is an identified risk factor, the Safety Plan could include
limits to events they can attend if alcohol is available or, alternatively, encourage
involvement in specific pro-social activities that increase safety and limit their risk
in the future (e.g., activities that match the interest of the student and lowers the
risk of future sexual misconduct or problematic sexual behaviors).

EIGHT MAJOR RISK/NEEDS FACTORS

The following are the eight major risk factors identified in the research
for adults who have sexually assaulted a peer:
1. Question: Is there abuse of alcohol and/or drugs?

B> Response: Reduce substance abuse through a drug or alcohol
treatment program.

2. Question: Does the student exhibit pro-sexual misconduct (i.e.,
antisocial) attitudes?
B> Response: Counter rationalizations with prosocial attitudes with
a focus on building up a prosocial identity.
3. Question: Does the student exhibit impulsive, aggressive, and/or
extreme pleasure-seeking behaviors?

B> Response: Focus on building self-management skills such as
anger management.

continued on next page
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continued from previous page

4. Question: Does the student have any prosocial supports or people?
Alternately, does the student have any problematic peers/associates
who reinforce risky and harmful behaviors?

> Response: Establish a list of prosocial friends and prosocial
activities.

5. Question: Does the student have a history of poor family and/or
peer relationships?

> Response: Teach relationship skills and enhance existing caring
relationships (e.g., mentoring).

6. Question: Does the student have a history of meeting their needs
through sexual misconduct or problematic sexual behaviors?

> Response: Increase insights into problematic history and
identify opportunities to meet their needs in prosocial ways.

7. Question: Is there a history of poor academic performance and/or
low levels of satisfaction?

> Response: Nurture prosocial interpersonal relationships and
academic support services within the context of school and
campus.

8. Question: Does the student have limited engagement in prosocial
activities and/or are they involved in activities that reinforce
problematic attitudes and behaviors?

B> Response: Nurture prosocial interpersonal relationships and
academic support services within the context of school and
campus.

(Bonta & Andrews, 2017; Powell, 2020)

For students identified as higher risk who are on campus, it would be
helpful to have a clinician experienced in working with problematic sexual
behaviors conduct a comprehensive sexual misconduct assessment with
the responsible student. This assessment can help identify the highest
risks, both for the student and the community, and structure interventions
that will facilitate safety for all.
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STEP FIVE: Create the Plan

Key to the success of any Safety Plan is that it must be individualized for each
and every student. During the development of the plan, as well as
implementation, it is essential to consider the whole person (not just the sexual
misconduct) which includes all of the student’s strengths and challenges.
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A second key to success is to make sure the plan is achievable for the student
and for the campus. Understanding the resources (supportive measures) that
are available on the campus, and off campus, provides the full menu of options
to offer to a student confronting these important issues. While larger well-
resourced campuses will clearly have more options to offer a student, the
quality of the connection and the ability to offer resources on an ongoing basis
will be most important to the successful outcome for the responsible student.
|dentifying the support people - peers or mentors - who can both support the
student and assist as a watchful eye is essential. Each day is full of decisions
for the student and having someone with whom they can review those
decisions is helpful to ensuring that change occurs and is supported.

Third, it is helpful to explore the motivation(s) of the responsible student and
then engage them with this in mind. They may be motivated by remorse, fear of
consequences, shame, and/or a real desire to learn from the situation. They
may also come forward and say “l will do whatever the (complainant) wants of
needs me do to” as a result of the connection they feel towards the
complainant or friend group. The goal here is to enhance the student’s
motivation by exploring the responsible student’s approach to life goals and
how the Safety Plan can help them lead a prosocial life and reach their stated
goals.

Finally, a vital part of the process is to address the stated needs of the student
who was harmed, as much as possible. One option is to work through a safe
intermediary person to ask about specific concerns and/or what needs or
accommodations would be helpful for the harmed party. Addressing simple
requests may have a large impact. On smaller campuses, some flexibility may
be needed to ensure the interests of the student who experienced harm has
been addressed, again, as much as possible.
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B> Who may be a source of support? Who can | call for help if needed?
(e.g., friend, teacher, mentor, parent).

B> What are the situations where | may be exposed to the same risk
factors that led me into this situation? (e.g., think about your routine,
to/from class, extracurricular activities, late at night, on the weekends,
etc.).

B> What can | do to take care of myself in those situations? (e.g., find new
activities that don’t put me at risk, bring a buddy with me to keep me
aligned with my Safety Plan, take a deep breath or two before making
any important decisions) .

B> What do | need to change about my current routines to help me
through this time? (e.g., leave a particular social group, put distance
between a particular friend, avoid situations with substances available,
create a routine around checking in with a trusted friend or parent).

STEP SIX: Review and Implement the Plan with the Responsible Student,
their Support People and Key Stakeholders

Once the Safety Plan has been developed, it is important to meet again with
the responsible student to be sure they understand the supports and
limitations which have been agreed upon as effective for creating safety. It is
helpful to also go through a variety of scenarios and discuss how to respond
when the student steps outside of the plan or a situation arises that is
unexpected (e.g., both students sign up for the same field trip or new group
forming on their campus - what do they do?)

Itis equally important to inform the support people and the key stakeholders
who are also involved in the Safety Plan. For example, if there is a change in
housing, the director of housing may need to be informed of the Safety Plan
supports and restrictions. There are additionally support people and
stakeholders who may benefit from reviewing all the contents of the Safety
Plan, while others may only need specific information to support the student
(i.e., a housing director who only needs to know the student needs to be
relocated or needs particular access restrictions).
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Part of the Safety Planning process can be for the Safety Plan Facilitator LAWY CENTER
to review any specific concerns with the responsible student. It can also be

helpful to offer a short training for support people and key stakeholders to discuss
the full plan and provide guidance so they know how to respond if the student does
not adhere to the plan or the student reaches out for help and support during a
difficult situation.

Guiding questions for the conversations with students and the identified support
people:

B> How do | decide if/when to safely share this information with new
people? (e.g., on many campuses the information may begin to spread,
try to make decisions in conversation with a support person and ask
whether and how the sharing of information will be helpful to the
responsible student).

B> If | decide to share this information, how do | do that?(e.g., one young
man suggested that you first ask, do you believe that people can
change? If they say yes, then you can begin to more safely explain
your situation).

B> What are the scenarios where | might run into the person | harmed?
What do | want or need to do if | do run into this person? (e.g., if it is
possible to ask the other party what they want in this situation, even
through an intermediary, that feedback would offer some guidelines. If
that is not possible or appropriate, then leaving the situation is ideal
and if that is not possible, remaining as far away from the other party
as possible offers some physical space for everyone).

B> Who can | count on to help me in that scenario? Who can | call for help if
needed? (e.g., make a list of the support people on and off campus with
their contact information and put that in a safe accessible place).

B> What can | do to take care of myself in those scenarios? (e.g., if you
need to leave an event or location because of a no contact order or
request, always have a back-up plan so you know where to go instead.
This support is vital when facing disappointment, anger or other
difficult emotions. The support can be virtual as well as in person).
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B> What is my history of risk-taking, and what do | want to do differently?
(e.g., if certain situations are triggers, find other activities that would not
present those risks or include a buddy who can check in before additional
risks are taken).
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Once the Safety Plan is completed and the responsible student and their support
people have a full understanding of the Safety Plan, it is ready for implementation.
Remember, this is not a static document and should be updated and reviewed
over time.

STEP SEVEN: Evaluate the Plan

Completion of the Safety Plan is just the beginning of the journey for the
responsible student. The student as well as the supports, restrictions, and
accountability that the plan puts into place, require ongoing engagement
and monitoring. For example, there should be regular check-in meetings
with the responsible student, there should be 360-degree check-in with the
student’s support people and, if appropriate, there should be input from the
complainant regarding their agreed upon boundaries and expectations.

The check-in should offer the student an opportunity to talk about their
challenges and to listen to feedback from their assigned support people. It
is an opportunity to assess whether the student and their support people
are fully adhering to the plan and, if not, make the changes to ensure
safety for the student and the campus community. These meetings,
coordinated by the Safety Plan Facilitator, also offer a chance to alter the
plan over time as the student continues their education, any counseling
they’ve undertaken, or find themselves at a different stage of the conduct
process.

For more information and a possible model about how this evaluation phase
unfolds, please review the information about Circles of Support and
Accountability. COSA is a restorative justice approach that has proven a
high success rate in reducing risk for re-offense.
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SPECIAL NOTE:

This document is written for students who have been reported for sexual
misconduct. However, it can be used for students in any of the situations
on campus. For students who come forward voluntarily, this same
process can be used but there may not be information available from a
harmed student and there may not be a harmed student in the situation.

For students who have been found responsible, entered into resolution
agreements, or are returning to or transferring into a campus, much more
information will be available. In some cases, the student may have
entered or completed a treatment program and the treatment provider,
with a release of information, may be able to provide additional
information about triggers and risks, as well as their identified needs and
protective factors. This additional information is core to the development
of an effective Safety Plan and can be integrated into their re-entry
process. In any of these situations, it is possible to develop a safety plan,
with the student involved and create a strong incentive for safety.
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SUMMARY

Safety Planning is a dynamic and individualized process, essential for
both those who have caused harm and those who have been harmed.
This guide has highlighted the steps for developing an individualized
Safety Plan that not only helps mitigate risk, but also foster an
environment of support and accountability for all parties involved.
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By focusing on the specific needs, risks, and protective factors of each
responsible student, campuses can help ensure a safer environment that
upholds the rights and well-being of the entire community. It is imperative
that Safety Plans are not viewed as a universal solution, rather as a
customizable dynamic approach that aligns with the unique context of
each student and the vision and mission of each institution.

The guiding principles outlined emphasize the shared responsibility for
campus safety, the importance of involving the responsible student in the
process, and the need for ongoing assessment and flexibility. By
incorporating these principles, campuses can better support students in
making positive behavioral changes while also prioritizing the needs and
concerns of the students who have been harmed.

Engaging in the Safety Planning process requires a thoughtful approach,
recognizing the diverse backgrounds and situations of students, and
leveraging available resources effectively. The ultimate goal is to create a
campus environment where the safety of the campus community is
respected, and where students have the opportunity to learn, grow, and
contribute positively to their communities.

Ultimately, this guide serves as a foundational tool to inspire meaningful

dialogue and action. By integrating Safety Planning into broader campus
safety strategies, institutions can advance their commitment to creating

safe, inclusive, and supportive learning environments for all students.
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APPENDIX 1: INTRODUCTION TO
STRENGTHS-BASED ALTERNATIVES FOR o

MITIGATING RISK FACTORS IN YOUTH AND
FAMILY SERVICES (2020)
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B> https://members.atsa.com/ap/CloudFile/Download/p9Zw2AQP
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APPENDIX 2: SAFETY PLAN WORKSHEET

Student Name: Date: LAW CENTER

Identify My Goals

1.
2.

3.

Consider Triggers and Situations to Avoid

1.
2.
3.

Making My Environment Safer

1.

2.

3.

Identify My Support People

1. Name: Phone:
2. Name: Phone:
3.Name: Phone:

Activities, Routines, or Sources of Support

1.
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