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INTRODUCTION

The National Center for Education Statistics' identifies just over 1000 religiously
affiliated degree-granting higher education institutions in the United States.
Religiously-affiliated colleges and universities referred to throughout this toolkit as
faith-based institutions; are diverse in faith, traditions, size, denominations, curricula,
and campus life. Though faith-based institutions are incredibly unique in so many
ways, they are not exempt from the significant prevalence and scope of domestic
violence, dating violence, sexual assault, and stalking on college campuses. In
response and to support faith-based institutions in developing appropriately tailored
prevention programs, Alteristic, Inc. created
this Toolkit for Implementing Bystander
Intervention Strategies to Prevent Domestic
Violence, Dating Violence, Sexual Assault,
and Stalking at Faith-Based Institutions for
the United States Department of Justice,
Office on Violence Against Women'’s
Campus Program (Campus Program).

The mission of the Campus Program is

to develop effective culturally-relevant
campus-based programming that builds
upon strong campus and community partnerships with the goals of strengthening
services for victims of domestic violence, dating violence, sexual assault, and stalking;
and promoting multifaceted prevention strategies within the campus community.

To that end, the Campus Program provides comprehensive, responsive, and well-
informed Technical Assistance to campus grantees and other colleges and universities
to ensure that survivor-centered responses are holistic, while holding offenders
accountable.

While there are several elements to a successful comprehensive prevention strategy, a
central component is related to bystander intervention.

Bystander intervention strategies provide practical tools that are actionable

and solution-focused. The bystander lens offers a unifying message and allows
everyone to get involved in prevention efforts in a positive way. This toolkit focuses
on providing the tools, direction, and guidance to tailor the key components of

a bystander intervention program for faith-based institutions. Many faith-based
institutions struggle to gain the buy-in to implement effective prevention strategies
on their campus. Bystander intervention as a prevention strategy is disarming, limits
defensiveness, and strengthens the skills of participants to safely intervene at the
earliest possible moments of harm. It is an effective primary prevention tool that
fundamentally aligns with many values beholden to various faith communities; this

! https://nces.ed.gov/programs/digest/d19/tables/dt19_105.50.asp
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includes, but is not limited to the values of servant leadership, integrity, and the
application of the golden rule, i.e., to treat others as you want to be treated. While
secular institutions are challenged to develop domestic violence, dating violence,
sexual assault, and stalking (DVSAS) prevention programs that align with their campus
and community cultures; faith-based institutions are further challenged to identify,
develop, and tailor programs in a way that
speaks both to their campus culture and to
the unique needs and values within their
faith. While not exclusive to faith-based
institutions, selecting or developing DVSAS
prevention programs and strategies that
are adequately tailored to the population
and address the unique challenges of the
community is integral to the success of
reducing DVSAS on campus. Sometimes
referred to as adaptation, tailoring refers to modifying content, messages, and
activities so that they are relevant to the populations you want to engage. There is not
a single program that would meet all of the diverse needs of every faith, institution, or
people in a faith-based institution - no community is a monolith.

Every institution is different, with its values, traditions, culture, and ideals. Tailoring
helps ensure that participants relate to the material in a way that increases the
likelihood that they recognize potential violence and can identify and utilize different
strategies to prevent it.

It also provides a vehicle to preemptively address common challenges.

Common impediments to launching, strengthening, and sustaining DVSAS prevention
programs on campus for faith-based institutions are the challenges related to the
impact of leadership and perceptions of mismatched values between prevention
personnel and the institution.

Leaders play an important role in setting the tone, establishing policies, initiating
priorities, and supporting, creating, or changing the climate for the communities in
which they serve.

Leadership support, or lack thereof, certainly contributes to the success of DVSAS
prevention programs. For faith-based institutions, leadership support includes, but is
not limited to: administrators, faculty, faith-based leaders, and members of the board
of trustees. Some campus leaders have identified DVSAS prevention as a moral issue,
with the belief that discussion of sexuality, within any context, encourages immoral
behavior such as sexual activity outside of marriage and/or abortions. Some campus
leaders have established strict policies that prohibit sharing information related to
DVSAS or consent, or that ban alcohol use and fraternizing with members of the
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opposite sex in such a way that it creates additional barriers to DVSAS prevention
or response efforts. Attempting to implement programs without leadership buy-in
or support presents the risk of derailing the success or progress of programs before
they are even able to begin. DVSAS prevention personnel at faith-based institutions
have also identified that the politicization of DVSAS prevention and response work
has been a challenge to navigate, particularly for those coordinating efforts at more
conservative institutions. While prevention itself is not inherently conservative

or liberal, the perception exists that the personnel charged with implementing
prevention programs are too liberal with values unaligned with the institution; and
that campus administrators, leaders, and donors are too conservative with values that
don't prioritize student safety. This conflict and perception of incompatible values
furthers the divide and distrust between campus leaders and prevention personnel
inhibiting successful programs.

A singular focus on the challenges that are specific to faith-based institutions ignores
that a connection to values of faith and a moral community seemingly influence the
rates of sexual violence on campus for the better’. Navigating challenges is inevitable,
regardless of institution type, and a necessary step to implementing any successful
DVSAS prevention program. Faith-based institutions have an abundance of assets

to leverage. While there is diversity within and between faith-based institutions, a
shared characteristic is guidance by a mission motivated by the institution’s specific
faith convictions. For many faith traditions, particularly Abrahamic religions (i.e.,
religions that worship the God of Abraham), core principles and central themes of
sacred text include serving and supporting others, as well as the choice between

good (obedience to God) and evil (disobedience to God). This is indicated in the Old
Testament as prophets like Isaiah contrast hypocritical faith practices with a command
for justice; in the New Testament through Jesus’ ministry; in the parable of the Good
Samaritan to connect care for others and eternal life; it is throughout Jewish scripture,
the Hebrew Bible states that people who do not serve others who are in need will

2Vanderwoerd, J. R., & Cheng, A. (2017). Sexual Violence on Religious Campuses. Canadian Journal of Higher
Education, 47(2), 1-21.
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be punished with separation from God; and it’s indicated in the Qur'an, Muhammad
served as an example in his care for humanity and attention to the needs of others.?
The principle of serving and the application of the Golden Rule?, to treat others as one
wants to be treated are universal values:

“In everything, do to others as you would have them do to you; for this sums
up the Law and the Prophets.” - Jesus (Matthew 7:12)°

“What is hateful to you, do not do to your neighbor. This is the whole Torah;
the rest is commentary; go and learn it” - Hillel (Tobit 4:15)°

“Not one of you is a believer until you wish for others what you wish for
yourself” —The Prophet Muhammad (Hadith 13)’

Many, arguably most, would identify the prevention of DVSAS as a clear connection to
these core principles, and a value that cuts across differences between faith traditions.

The values and core principles of most Abrahamic faith traditions directly align

with bystander intervention. Research indicates that there is already an increased
prevalence of students’ willingness and confidence in utilizing bystander behaviors at
Christian colleges in comparison to secular institutions®. Through the use of bystander
intervention, an effective DVSAS prevention tool, campuses can focus on warning
signs from the earliest possible moments of concern, and leverage a framework for
prevention-based messaging that allows prevention practitioners at faith-based
institutions to navigate challenges in a way that avoids confrontation and, most
importantly, continues to ensure that participants are equipped with the skills and
tools to help.

To do prevention work effectively, regardless of the communities you are a part of, you
must first connect people to their values, and then tailor the content of any program
that you select or develop, to reflect the culture/s, values, and lived experiences of the
population you want to reach.

*Daniels, J., & Gustafson, J.N. (2016). Faith-Based Institutions, Institutional Mission, and the Public Good. Higher Learning
Research Communications, 6, 91-101.

*World Congress of Faiths. https://worldfaiths.org/our-poster/

5 Holy Bible, New International Version®, NIV® Copyright ©1973, 1978, 1984, 2011 by Biblica, Inc.®
® https://www.jewishvirtuallibrary.org/hillel-2
7 https://40hadithnawawi.com/hadith/13-love-for-your-brother-what-you-love-for-yourself/

8 John D. Foubert, Andre Durham, Michael Houston & Jim Vanderwoerd (2021) Sexual Violence at Christian and Secular
Universities: Does Institutional Type Matter? Christian Higher Education, 20:4, 257-270.
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Faith-based institutions have unique challenges to navigate when implementing
DVSAS prevention programs, they also have an abundance of assets to be leveraged,
particularly those connected to the values driven by faith and bystander intervention.

The tools within this toolkit are designed to provide example curricular content that
can be tailored and adapted to meet the needs of different institutions and to increase
the capacity of personnel at both faith-based and secular institutions to prevent
DVSAS among students within the faith community. The tools within this toolkit were
developed based on best practices for DVSAS prevention and guidance informed by
Abrahamic religions given the landscape of faith-based institutions that are currently
accredited in the United States; however, these tools can certainly be tailored for non-
Abrahamic religions by connecting to the shared values of other faith-traditions and
the core principles of prevention.

Reflect on Past and Current Efforts

Why Reflect?’

DVSAS prevention efforts have both thrived and stalled at faith-based institutions
and secular institutions alike. Regardless of the starting point, if the goal is either to
build or strengthen prevention efforts it is helpful to first, reflect on what has already
been done to prevent DVSAS within your campus community. If you are currently
working at a faith-based institution, consider what prevention has looked like across
the campus as a whole, and if there have been varying levels of success within

° “Community Health Assessment Toolkit, Step 1: Reflect and Strategize,' The Association for Community Health
Improvement, 2017, http://www.healthycommunities.org/Resources/Toolkit/files/step1-reflect-strategize.shtml#.
Wh8qgsLaZPUo.
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different segments of the campus community. If you are currently working at a secular
institution, but tailoring prevention programs for a specific faith-based community

on your campus, what assumptions might this particular segment of your campus
community already have with existing prevention efforts? How well is prevention
going? Do students, faculty, and staff feel connected to prevention efforts on campus?
Is prevention working? Are there things to add, change, or improve over time?
Reflection allows you to consider the current status of your campus prevention efforts
and identify where you can go to gain forward momentum and progress. The results
of reflection should be a sense of pride in your accomplishments, a commitment to
correct what has not worked in the past, ideas for innovation, and a clear vision of
where your prevention efforts are headed in the future.

©2022 Dorothy J. Edwards, Ph.D.



Reflection Questions
Utilize the questions below to guide you in your initial reflection. These questions

are to get you started, but are not an exhaustive list. As you reflect, keep in mind, the
intended impact of prevention is not simply raising awareness of the issue of DVSAS. It
is actually reducing the number of people who are hurt at your institution.

Has there been student engagement
in past and/or current prevention
efforts to prevent DVSAS?

What are your past and/or current
efforts to prevent DVSAS? This
includes programs, social marketing,
and other messaging.

Reflect on primary prevention
efforts that focus on stopping DVSAS
before it ever happens (rather than
response services after violence has
occurred).

How have you tailored prevention
programs or guidance to the unique
context of a faith-based institution?

What information did you gather to
tailor these programs?

What partnerships did you leverage
when tailoring programs?

What has been successful and
unsuccessful in your tailoring
efforts?

Have your efforts achieved their
intended impact of reducing DVSAS
at your institution?

If your efforts have not shown a
reduction in DVSAS, what impact
have they had?

Which of your prevention efforts
have worked well?

What do you think led to the success
of these efforts?

® How can you build on these

strengths as you move forward?

How do you think that your efforts
could be improved?

If you have not had your intended
impact of reducing DVSAS, what
would you need to change to have
that impact?

What should your priorities be
moving forward?

If you have a team of people
working on prevention at your
institution, how effective or
successful are these collaborative
relationships?

What departments or community
stakeholders are represented on the
team?

Who are other stakeholders you
would like to include to improve
your impact?

What do you think has made
these collaborative relationships
successful or unsuccessful?

Are there teams that serve similar
functions within your community?
Could those teams function jointly?

What support have prevention
efforts had from campus leadership?

e What support have prevention
efforts had from faith-based
leaders specifically?
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TOOLS
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Using this Toolkit

This toolkit provides a variety of tools that can be tailored and adapted for different
contexts. Each tool is intended to guide conversations and prompt ideas. You may
choose to use them as part of a weekly chapel service, within a newsletter, on social
media posts, or as part of an anti-violence initiative. Our hope is that these are useful
to prevention practitioners at both faith-based and secular institutions. As such

you will find that throughout each tool there is some language that is tailored to
reflect institution-wide use, and there is some language that has been tailored for
student leaders to use within faith-based groups or organizations. Given the overlap
in challenges gaining buy-in for DVSAS prevention efforts within both populations;
the tools within this toolkit are designed based on shared values, and therefore are
applicable for both populations. Please take what is helpful for you, tailor based on
relevance, and leave out anything that is unnecessary for your community.

¢ Bystander Intervention Training Script for Faith-Based Institutions
This is a completed script for a 90-minute bystander intervention training
that can be completed at a faith-based institution, or for a faith-based group/
organization within a secular institution. This training can be completed
virtually or in-person. To implement practitioners are only required to create
the visual presentation to accompany the script. Please use a presentation
format that allows for the required interactive features.

¢ Bystander Intervention Training Template Tool
This is a blank bystander intervention template. Practitioners can use this
template to create their own customized bystander intervention training
that speaks directly to the values of their institution, organization, or within
their student group. Please follow the prompts to better ensure components
that specifically aim to engage the intrinsic motivation and values of your
participants and skill-based activities for the core components of bystander
intervention; (1) Recognizing the Problem, (2) Identifying Barriers, (3)
Intervening, and (4) Setting Positive Campus Norms. The structure of this
template allows practitioners to build a training that is as short or long as they
need it to be. We encourage any in-person training to be at least 60-minutes
and virtual trainings to be at least 90-minutes to accommodate necessary skills-
based practice.

¢ Building an Effective Prevention Module Template
This template accompanies the bystander intervention training template tool
as a fidelity assessment. Practitioners are encouraged to use this as a tool for
instructors of the bystander training to use for practice, feedback, and content
mastery.

¢ Developing a Personal Introduction
An effective personal introduction connects people in the audience to your

©2022 Dorothy J. Edwards, Ph.D. o)



facilitator, to the content, and makes them want to continue engaging and
listening in a positive way. Regardless of if prevention practitioners choose

to utilize the completed template within this toolkit or choose to create their
own training, instructors of the training that is delivered will need to create a
personal introduction that aims to capture the attention of their participants.
Use this template to help instructors develop engaging personal introductions.

Email Signatures for Faith Leaders

An important component for effective primary prevention is engaging
community members in behaviors that establish the norms that (1) domestic
violence, dating violence, sexual assault, and stalking are not okay, and that (2)
everybody on campus is expected to do their part. One way for faith leaders
to proactively communicate their alignment with those values is by including
prevention-based email signature lines. We've provided some examples.

Sample Section for Ministry Newsletter

While bystander intervention may begin as a targeted initiative on your
campus, the goal is to embed the key behaviors into the values of the
institution. One way to achieve that is by normalizing opportunities to share
values around prevention in unexpected places. Including prevention points or
response resources in a ministry newsletter very clearly communicates the core
values around prevention.

Scripture Verses

While there are many scriptures in sacred Abrahamic texts that align with the
values of bystander intervention and prevention, we've pulled some examples
to use when developing sermons, at bible study, at organization meetings, or
to include as reference within tailored training scripts. Directly connecting the
values of prevention to the values shared within participants’faith is a great
way to engage the intrinsic motivation of your audience and to cultivate the
buy-in of internal and external stakeholders.

Communicate Your Values

There are endless opportunities to communicate your values about many
things in life. Just as it is important to communicate the values of your faith
within your sphere of influence, it is also important to communicate values
related to the intolerance of violence. The ability to connect the two seamlessly
is just a bonus!

How You Can Respond

While our goal is to prevent DVSAS on our campuses, as someone that is
committed to prevention it is likely that those that have already been impacted
will identify you as a safe person to disclose to. Here are some tips of how you
can respond if someone experiences harm. These are also options that can

be included in your bystander training script under Step Three: Intervene — as
options that people can do if they witness precursors to harm.

©2022 Dorothy J. Edwards, Ph.D.
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¢ Warning Signs
Step One of bystander intervention is to recognize the problem. Use these
example warning signs in your bystander template as potential warning signs
of harm that bystanders may notice on and around their campus. Remember, to
cue participants to recognize warning signs from the earliest possible moments
from either the person doing harm, or the person impacted by the harm.

©2022 Dorothy J. Edwards, Ph.D.

11



Bystander Intervention Training Script For
Faith-Based Institutions

Length: 90-minutes
Platform: In-person or Virtual

In-person delivery requires:

® Polling system

Virtual delivery requires:
® Polling
® Chat
¢ Hand Raising

® Breakout Sessions

Script Format:
® Content that is written in regular type should be spoken.
e Content that is italicized are instructions for you as the trainer.

e Content thatis in bold are headings that do not need to be spoken.

Notes:

® This script is intended for both in-person and virtual training. The scripts are

identical except where noted in the gray boxes or where there is an “In-Person
Only” or “Virtual Only” Note.

® Gray boxes include adaptations necessary to deliver the training virtually

and should replace the section of the script with the same title that comes
immediately before.

Welcome (Time: 5 minutes)

Welcome to the [INSERT COLLEGE NAME] Bystander Intervention Training. We are

going to be focused on what you can do to reduce domestic/dating violence, sexual
assault, and stalking on our campus.

©2022 Dorothy J. Edwards, Ph.D.



Icebreaker

Before we get started, let’s get warmed up and get to know each other a little.

® |nstruct participants to form two lines facing one another. Ensure everyone has a
partner facing them in the opposite line. If you have an odd number of participants,
your co-trainer should participate so that everyone has a partner.

I'm going to ask a question for one line to answer.

® Assign which line is going to answer the question and choose one of the icebreaker
questions listed below. Give them 30 seconds to tell the person across from them
their answer. You want to keep this activity moving fast, so don’t give too much
time for each question.
I'm going to ask another question for the opposite side to answer.

® For each new question have the same line step to their left so they are standing in
front of a new person. The person at the front of the line will walk to the back of the
line.

® Repeat steps for four questions. Rotate the same line between each question.
Several sample questions are listed below.
Sample Questions (tailor for your group):
e |f you could go anywhere on vacation, where would you go and why?
¢ What's the most recent show you binge watched?
® |s cereal soup? Why or why not?
® How do you feel about pineapple on pizza?

e What'’s the first album you ever bought and what format was it (e.g. record,
tape, CD, MP3, etc.)?

¢ What is your favorite scripture and why?

¢ What inspired you to attend today’s training?

©2022 Dorothy J. Edwards, Ph.D. 13



VIRTUAL

Welcome and Platform Functions (Time: 5 minute)

Welcome to the [INSERT COLLEGE NAME] Bystander Intervention Training. We are
going to be focused on what you can do to reduce domestic/dating violence, sexual
assault, and stalking on our campus.

Before we get started, we want to make sure everyone knows how to use the
functions we will be using throughout the training.

1. Mute/Unmute. Click the mute/unmute button at the bottom of your screen
to mute and unmute yourself. You can also access muting and unmuting in
the participants panel. Simply click the microphone icon next to your name.
If you do not see the participants panel, click the participants button at the
bottom of your screen. Please make sure you keep yourself muted except for
when you are speaking; this helps us reduce background noise.

2. Stop/Start Video. Click the stop/start video button at the bottom of your
screen to turn your video on and off. You can also access stop/start video
in the participants panel. Simply click the camera icon next to your name.
Again, if you do not see the participants panel, click the participants button
at the bottom of your screen. To keep it more interactive, we do ask if at all
possible for you to keep your video on.

3. Chat. This is how you can ask questions, respond to activities, and reach out
to us if you need anything. If you do not see the chat panel, click the chat
button at the bottom of your screen. You'll want to make sure it’s set on
“Everyone” unless there is a question you need to private chat us. Go ahead
and type into the chat feature what you had for lunch.

4. Hand Raising. Open the participant panel and you will be able to see how to
raise your hand. You can do this when you have a question or if you are going
to share out for an activity.

» Raise your hand if you have more than one person participating at your
computer. Lower hands. For those who raised your hands, type into the
chat how many folks are participating.

» Raise your hand if you are the only person participating at your
computer. Lower hands.

©2022 Dorothy J. Edwards, Ph.D.
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5. Changing Your View or Display. Go to the view options button at the top
right of your screen to change how you view videos. If you hover over that
button, you will see your viewing options. Video strip view allows you to view
as many participants as possible across the top of your screen. If you just
want to see whoever is speaking, you can keep it on side by side view. You
can also select floating panel view to get a box with participant videos that
you can move around your screen.

6. Polling. Throughout our training, we will be giving you polls. These are not
scientific polls, we do not use them to collect any data, they are designed to
be thought exercises. They are anonymous and allow for another element of
interactivity in our training. Let’s do a polling question now.

Activity: Introduction Poll (Time: 1 minute)

Function: Polling

Set Up:

® Have the “introduction” polling question loaded.

® Note: Polling instructions may vary depending on the polling system you use.
Instructions:

® I'm going to open a poll. All you have to do is select your response and click
“submit.”’

» Open polling and read the question and responses.

» After all polling questions, say a brief statement that references the answers
participants gave. For example: “Wow. | see a lot of you are on social media
as much as | am.” Or, “Looks like none of us want to give up our sweets.”

» Unless it’s in the instructions, there is not time to facilitate a discussion after
each poll.
Polling Question:
e Which would you give up last?

1. Netflix/Streaming services

2. Caffeine
3. Sweets
4

. Social media

©2022 Dorothy J. Edwards, Ph.D.
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Personal Introduction (Time: 5 minutes)

Insert personal introduction. Guidelines for writing a personal introduction are at the end
of this document starting on page 44.

©2022 Dorothy J. Edwards, Ph.D.
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Goals (Time: 2 minutes)

Insert goal statement such as: We're here because we know that too many people have
experienced domestic/dating violence, sexual assault, and stalking.

We want the tools you leave with to feel realistic to you, and for you to feel confident
in your ability to be part of preventing violence on our campus. Our hope is that as
you go through this training, you will reflect on your values and how your choices as a
bystander line up with those values.

Though most of us have heard statistics and research about domestic/dating violence,
sexual assault, and stalking, it can be easy to stay disconnected by telling ourselves,
“That doesn’'t happen here,” or,“l don’t know anyone who has been impacted.”

As we go through this workshop, I think it's important that we connect to the reality
that whether we know it or not, people all around us have experienced this kind of
violence.

| want to take a moment to reflect on times each of us may have seen things that
made us uncomfortable.

©2022 Dorothy J. Edwards, Ph.D.
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Activity: Reflection Poll (Time: 2 minutes)

Function: Polling

Set Up:
® Have the “reflection” polling questions loaded.
® Note: Polling instructions may vary depending on the polling system you use.

® For the polling questions below, provide a somber reflection based on participant
responses. A pause after their answers are displayed can allow participants to
reflect as well. Examples include:

» “It looks like too many of us have seen this issue play out.”
» “It appears that most of us know about this topic first hand.”

» “Wow. Too many.”

Instructions:
® Once again, I'm going to open a poll. Select your response and click “submit.”

» Open polling and read the questions and responses.

Polling Questions:

® Do you know someone who has been impacted by domestic/dating violence,
sexual assault, and/or stalking?

1. Yes
2. No

® Have you ever been impacted by domestic/dating violence, sexual assault, ,
and/or stalking?

1. Yes
2. No

©2022 Dorothy J. Edwards, Ph.D.

18



Four Steps (Time: 5 minutes)

We are going to introduce four steps to bystander intervention.

1.

Step One: Recognize the Problem

2. Step Two: Identify Barriers
3.
4

Step Three: Intervene

. Step Four: Strengthen Positive Campus Community Norms

Let’s start with Step One.

P Step One: Recognize the Problem

The first thing we need to do in order to come up with solutions to a problem, is to
identify what that problem looks like. We want to focus on what we might notice as
bystanders that would be concerning to us. Think about what we might witness or
overhear.

Some examples might be:

® Someone raising their hand to hit their partner.

® Forcing sexual or physical contact as a part of hazing or initiation.

® Someone using their words to humiliate or threaten or coerce someone.

® A person follows another person to their residence hall and attempts to get

inside the building.

® Someone threatens to spread rumors if they don't agree to have sex.

® Someone waiting for their ex in the parking lot after bible study even after

being asked to stop.

©2022 Dorothy J. Edwards, Ph.D.
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Activity: Identify Concerning Behaviors (Time: 10 minutes)

Function: Small-Group Discussion

Set Up:
® Have participants create small groups of 4-5 people per group.

e Virtual Note: Replace “small-group discussion” with “breakout sessions” in the
instructions below.

» Create breakout sessions with 4-5 participants per session for five minutes.
» If there is a computer/account with multiple people participating, take this
into account when dividing breakout sessions.
Instructions:

® | am going to give your small-group five minutes to discuss the following
question:

» What are concerning behaviors you are in a position to notice? Keep
in mind, the behaviors don't have to clearly indicate that is a form of
violence, but it feels concerning to you when you see it.

e |f you are describing an actual event, avoid providing details that would
identify the specific situation or people involved.

® Please assign a spokesperson to share with the group when we come back
together.

what they discussed.

» After 5 minutes, bring them back and have someone from each group share

P Step Two: Identify Barriers (Time: 6 minutes)

Often it is assumed that recognizing concerning behaviors and having a list of possible

interventions is all it takes for someone to intervene when their line is crossed.

However, the reality is that intervening can be difficult. Depending on the context, all

of us have barriers that can stop us from intervening, even when we want to.

Identifying our barriers helps us to think of interventions that are realistic for us. There

are two main types of barriers: Personal and Social.

Personal barriers include things like:
¢ | want to avoid conflict.

® | don't know what to do.

©2022 Dorothy J. Edwards, Ph.D.
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¢ Not wanting to make a scene.
® I'm not sure this is a big deal.

¢ Discomfort in talking about sex or relationships.

Social barriers include things like:
¢ Not wanting to break an unspoken rule in the group.
® Being uncomfortable confronting a buddy.
® They'll think | got them in trouble.

® The person doing those things is really well-liked and respected.

Personal Barrier Example (Time: 1 minute)

Insert a barrier that impacts you. For example “A barrier | often struggle with is not
wanting to overstep into something that feels personal.” This should be a brief sentence
or two.
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Activity: Barriers Poll (Time: 1 minute)

Function: Polling

Set Up:
® Have the “barrier” polling question loaded.

® Note: Polling instructions may vary depending on the polling system you use.

Instructions:
® | am going to open polling for some more questions.
» Open polling and read the question and responses.

» Depending on the most common answers, reflection statements after the
results have been displayed could include:

- “It seems like a lot of us worry about what our classmates will
think.”

- “Looks like there is a pretty even split between personality traits
and uncertainty.”

- “My most challenging barrier is...” (insert your own).
- “We have a range of different barriers, and depending on the
situation, I'm sure most of us have more than one’
Polling Questions:

® You are at the dining hall and notice a couple fighting loudly. You are
concerned someone will get hurt. What'’s a barrier someone might have?

1. They don't want to make a scene.

2. They are worried about personal safety.
3. They think, “It's none of my business.”
4. They assume someone else will step in.

® A close friend of yours seems obsessed with her ex. She is calling, following,
and emailing them all the time - even though the ex has made it clear the
relationship is over. What's a barrier someone might have?

1. They don’'t want to ruin the friendship.
2. They're not sure it’s a big deal.

3. They don't like confrontation.

4. They hope it will fade over time.
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e What barrier do you think would impact you the most?
1. Personality traits (shy, hate conflict, etc.)

How others will react

Uncertainty about the situation

Fear of retaliation or for your physical safety

Other

A

P Step Three: Intervene (Time: 1 minute)

Recognizing your barriers does not make them go away. Whatever barriers you came
into this training with, you will leave with. So, instead of saying, “I have this barrier, so |
can'tintervene,” we want you to say, “How can | intervene despite this barrier?”

A key to increasing how often you are able to intervene is having a lot of options to
choose from.

® Check in with a friend when you see something concerning.

¢ Call someone out for their inappropriate behavior.

® Ask a minister or faith leader to address it.

® Bring up a scripture or related text and ask if this behavior feels in line with that
teaching.

® Change the subject of an inappropriate conversation.

o Offer to walk someone to their next destination.

The 3 Ds (Time: 4 minutes)

To help you identify a lot of options that are realistic for you given your barriers, we are
going to consider the 3 Ds: Direct, Delegate, and Distract.
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Direct:

Sample examples:
® Address the person doing the concerning behavior.
» “That’s not okay.”
» “This is inappropriate.”
» “l don’t think this behavior lines up with what we know to be right”
® Check on the person being targeted or impacted.
» “Is everything okay?”
» “Is there something | can do to help or to support you?”

Insert some examples relevant to your audience:
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Delegate:

Sample examples:
® Ask friends of the people involved to help.
¢ Talk to a trusted faculty member.
® Leave an anonymous note for a student leader or staff member.
® Ask a family friend to check in.

Insert some examples relevant to your audience:

©2022 Dorothy J. Edwards, Ph.D.

25



Distract:

Sample examples:
® Change the subject
® Ask to borrow the phone of someone in a risky situation.

® Ask either person involved to step away and go with you to get a snack from
the common area.

Insert some examples relevant to your audience:
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Activity: Consider the 3 Ds (Time: 15 minutes)

Functions: Large-Group Discussion and Small-Group Discussions

Set up:
® Have participants create small groups of 3-4 people per group.

¢ Virtual Note: Replace “large-group discussion” with “chat” and “small-group
discussion” with “breakout sessions” in the instructions below.

» Create breakout sessions with 3-4 people per session.

» If there is a computer/account with multiple people participating, take this
into account when dividing breakout sessions.

Instructions:
® I'm going to read a scenario.

® Think about options for addressing the situation and raise your hand to share
with the group.

® |nstead of just listing one of the 3 Ds, such as“l would be direct,” share the
actual words you would say.

» Read Scenario 1, have a couple participants share and reflect accordingly.

» Virtual Note: Have participants type their answers into the chat box. Read
the responses from the chat box and reflect accordingly.

® After | read the next scenario, you will have three minutes to talk in your
small-groups. Discuss options for intervening and pick someone to report out
when you return. Be as specific as possible, and try and include options from
Direct, Delegate, and Distract.

» Read Scenario 2.

» Send participants into small-group discussion for three minutes. When they
return, have a few people report the options they discussed.

» Do additional small-group discussions for Scenarios 3 and 4, allowing three
minutes for discussion followed by sharing with the whole group.
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Scenarios:

Sample Scenarios:

® Scenario 1: After an event hosted by interfaith services, you overhear a
woman you don't know well responding to a man that she doesn't feel
comfortable meeting him somewhere alone. He is being insistent and saying
that she just needs to trust him.

® Scenario 2: During class, one of your classmates is taking photos of himself.
When you ask what he’s doing, he says if he doesn't send his girlfriend “proof”
of his whereabouts, she will tell the Dean that he’s gay.

® Scenario 3:You hear from a first-year student that a popular group has been
known to subject new recruits/members to unwanted physical and sexual
contact as part of an initiation or hazing that happens each year.

® Scenario 4: You notice an ex showing up outside classes of a friend of yours.
Your friend seems increasingly upset by it.

Insert scenarios that are relevant to your audience:
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As you can see, we have lots of options to use when something crosses our line. In
most cases, checking-in is the simplest intervention strategy and can often have a
large impact.

Now onto our final step.

P Step Four: Strengthen Positive Campus Norms (Time: 5 minutes)

The only thing better than interrupting a bad situation is stopping the situation from
ever happening in the first place.

Proactive behaviors are behaviors that could reduce domestic/dating violence, sexual

assault, and stalking by setting norms that make it clear violence will not be tolerated.

The norms we want to strengthen are:
1. Domestic/dating violence, sexual assault, and stalking are not okay; and

2. Everyone is expected to do their part.

Examples of proactive behaviors that can set clear norms include:
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Sample examples:
¢ Talk about your expectations of respect.
¢ Talk about how violence prevention and your faith are connected.
¢ Affirm people when you see them step in and support someone.

® Ask a student leaders to bring a training to their organization.

Retell a good bystander intervention story at lunch.

Keep flyers or posters with support resources in your workspace or dorm
space.

Ask a faith leader to talk about our responsibility in looking out for one
another in an upcoming sermon.

Invite someone to a training session.

Insert some examples relevant to your audience:
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As you do the next activity consider this challenge: If a new student came to your
campus through your student organization, residence hall, class, or friend group -
how would they know that violence isn't tolerated and everyone is expected to do
their part? When you can answer that question with a specific list, that’s when you are
helping set new norms.

Activity: Strengthening Campus Norms (Time: 10 minutes)

Functions: Large-Group Discussion and Polling

Set up:

e Virtual Note: Replace “large-group discussion” with “chat” in the instructions
below.

® Have the polling questions loaded.

® Note: Polling instructions may vary depending on the polling system you use.

Instructions Part 1 (Large-group discussion):

® We are going to brainstorm ideas for three common categories of proactive
behaviors that will help set positive norms: spaces, technology, and
conversations.

® As we brainstorm ideas, consider the things that you can realistically see
yourself doing.

® Spaces: Without ever saying a word, how could those who saw your
apartment, dorm room, backpack, car, or workspace know that addressing
this issue reflects one of your values?

» Include ideas for multiple spaces.

® Raise your hand and share your ideas.

e Virtual Note: Take 60 seconds to type your ideas into the chat function.
» As they type, read their ideas aloud.

® Technology and Social Media: Next, think about technology - your actual
computer and mobile devices, as well as your social media accounts and
other methods of online communication. What could you do to communicate
your commitment to the issue of violence prevention? What could you do to
help set norms?

® Raise your hand and share your ideas.
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» Can also do this “popcorn style” where they shout out ideas and you repeat
them back to make sure everyone hears.

» As they share, respond accordingly.

e Virtual Note: Take another 60 seconds to type your ideas into Chat. Be sure to
focus on proactive behaviors and not reactions to warning signs.

» As they type, read their ideas aloud.
Set Up:
® Have the ‘conversations’ polling questions loaded.

® Note: Polling instructions may vary depending on the polling system you use.

Instructions Part 2 (Polling):

® Conversations: Finally, think about conversations you could have that would
communicate that you take violence prevention seriously and are committed
to doing your part.

® For each prompt, select the option that would feel most comfortable for you
to say.

® I'm going to open polling.
» For each question, open polling and read the question and responses.

» Depending on the most common answers, reflection statements after the
results have been displayed could include:

- “I notice a lot of us find it easiest to share our own experience.’

- “It helps me when there is something external that starts the
conversation.”

Polling Questions:

e When a friend of yours is invited to attend a violence prevention training they
respond, “These are such waste of time.”

1. “It might be more useful than you think.”

2. “What makes you think it will be a waste of time? Here’s my
experience...”

3. “Give it a chance. It might not be as bad as you think.’

4. “I'm glad our campus is taking this seriously.”
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® You see something on the news related to these issues. How can you bring it
up to others?

1. “Did you hear about this story? It made me think of how important it is
for us to look out for one another”

2. Send the news link or story on social media or text to a friend and ask,
“What do you think of this?”

3. Relate a personal experience to what you read as a way to open the
conversation.

4. Bring it up in a related meeting for discussion.

® Return to the challenge we started this activity with. In just the last few
minutes, we came up with a lot of ideas that could make it clear to a new
student what our values are and that they too are expected to contribute to
making our campus safe.

Our Actions Make a Difference (Time: 4 minutes)

Lasting change does not happen because of one person doing one big thing. Most
significant change happens because a lot of individuals each do a few small things.

The tricky thing about small proactive behaviors is they can be easy to dismiss as
unimportant. If there is a big, obvious act of harm that you see - it’s clear that your
actions can make a big difference in someone’s life.

But, what about hanging a poster, wearing a specific lanyard, or saying something
good about a training? None of these individual acts seem to matter. It's almost
impossible to think, “I will make a big difference in someone’s life if | switch my
lanyard”.

But the small actions do matter. As we begin to wrap up, | want you to reflect on how
small behaviors had a big impact on you or someone else.
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Activity: Impact of Small Actions Poll (Time: 3 minutes)

Function: Polling

Set Up:
® Have the polling questions loaded.
® Note: Polling instructions may vary depending on the polling system you use.

® For all polling question below, provide a somber reflection based on participant
responses. A pause after their answers are displayed can allow participants to
reflect as well. Examples include:

» “It’s interesting that we can be so quick to dismiss small things, even though
so many of us have actually been impacted by them.”

» “Even though the little things can be easy to dismiss, it looks like a lot of us
recognize after-the-fact that we can have an impact.”
Instructions:
® We're going to do two final polling questions.

» Open polling and read the question and responses.

Polling Questions:

® Has someone done something for you that seemed small to them, but had a
big, positive impact on you?

1. Yes
2. No

® Has someone ever thanked you for something that had a big impact on them,
but you barely remembered because it seemed small to you?

1. Yes
2. No

As we can see, almost all of us can connect to the importance of what may feel like
small actions. Our choices and actions matter and can have a meaningful impact on
those we work with.
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Commitment (Time: 4 minutes)

Activity: Commitment (Time: 5 minutes)

¢ This can’t end when you leave this training. We have to do something with
it. Please take 30 seconds to consider a proactive behavior you will do by the
end of the day.

® Wait for 30 seconds.

» I'd like to hear the commitments you came up with.

Hearing the commitments is a great way to leave the training feeling optimistic that
we can make a difference.

Debrief and then close, focusing on the power of small choices and each of them
contributing their part by influencing others to set the tone and expectations.
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Bystander Intervention Training Template Tool

Welcome/Icebreaker
Insert a quick icebreaker here with a few words to open the training.

Welcome/Personal Introduction

Leave space for instructors to include their approved, practiced, and signed-off

personal introductions. Refer to the Personal Introduction Appendix for guidance on
personal introductions.

Goals

Insert goals of the training. What do you want participants to be able to do as a result
of this training?
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Step One: Recognize the Problem
DEFINITIONS (Optional)

Insert introduction to definitions followed by the selected forms of DVSAS and their
respective definitions. If your population has heard definitions before, this content
would be unnecessary.

RECOGNIZING THE PROBLEM INTRODUCTION

Insert recognizing the problem content here. Be sure to tailor for your anticipated
audience.

Insert a transition sentence into activity.

RECOGNIZING WARNING SIGNS ACTIVITY

Insert an activity selected to engage participants in building skills to better recognize
warning signs.
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Insert short transition to move from activity into Step Two.

Step Two: Identify Barriers
BARRIER CONTENT OVERVIEW

Insert barrier definition, categories, and tailored examples here.

PERSONAL BARRIER STORY

Insert personal, real life barrier story here with transition into activity.

BARRIER ACTIVITY

Insert the activity selected to help participants acknowledge and understand barriers
to intervention.

Insert short transition to move from activity into Step Three.
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Step Three: Intervene

IDENTIFYING REALISTIC OPTIONS FOR INTERVENTION (3 D) CONTENT
OVERVIEW

First insert content to introduce or remind participants of options for intervention; the
3 Ds. Each D should include a brief definition with multiple examples. Tailor examples
to make them realistic and relevant to your participants.

REALISTIC INTERVENTIONS (3 D) ACTIVITY

Insert a 3D activity selected to engage participants in building skills to realistically
intervene.

Insert short transition to move from activity into Step Four
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Step Four: Setting Positive Campus Norms
PROACTIVE BEHAVIORS CONTENT OVERVIEW

Insert proactive behaviors content which introduces the importance of equipping
participants to use their own influence to establish positive norms, even when nothing
at risk is happening.

Include 5-7 tailored examples of proactive behaviors that are realistic for participants.
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PROACTIVE ACTIVITY

Insert a proactive activity selected to engage participants in proactive behaviors to
change cultural norms.

Insert short transition to move from the proactive activity into closing.

Closing

Insert an inspirational message that summarizes content and inspires participants to
leave the training and contribute to preventing DVSAS. This should be a call to action
and include an ask for participants to contribute once they leave.
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Building an Effective Prevention Module Template

Fidelity Assessment and Feedback Tool

Content: Feedback/Comments

Ice Breaker

L1 Helps participants become comfortable
with each other

L] Establishes interactive training format

Welcome/Personal Introduction
Ll Is engaging from the start
L] Builds a relationship between the trainer
and audience by using authenticity,
humor, vulnerability, or connection to the
issue
[J Lasts no more than 2 — 4 minutes

Engaging Allies

L1 Approaches the audience as potential
allies in prevention

[ Focuses on solutions rather than the
problem itself

L] Frames participants as critical parts of the
solution

Step One: Identifying Risk and
Recognizing Warning Signs

L] Shares quick general definitions of
the forms of violence that the training
addresses (for less experienced
audiences.)

L] Introduces the concept of warning signs
and gives a few examples of what they
might look like through the bystander
lens.

Step 2: Acknowledging Barriers to Action
[1 Normalizes barriers/states that everyone
has barriers to intervention.
[1 Defines and provides examples of
personal and social barriers .
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Step 3: Identifying Realistic Options for
Intervention
L1 Provides participants with options for
intervention that they can use to get
around their barriers
[ Defines and provides examples of each
of the 3 Ds (i.e., Direct, Delegate, and
Distract)

Step Four: Setting Positive Norms through
Proactive Behaviors
[ Defines proactive behaviors and the
two norms that they are designed to
communicate (i.e., violence will not be
tolerated and everyone does their part to
help)
[ Provides examples of proactive behaviors

Overall Format
L1 Covers all four bystander steps.
L] Uses activities to reinforce and build skills
for at least two out of four steps.
L] Training time is at least 50% activity
based.

Closing

LI Inspires participants to believe that
prevention is possible and their
contribution matters

1 End with an ask.
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Personal Introduction Appendix

This section is crucial to building a relationship with your audience. Your personal
introduction needs to be engaging from the very beginning. Just like any other
interpersonal interaction, authenticity is a powerful tool for connection. Some
questions to consider while you write a personal introduction:

1.

What can you share in order for your participants to find common ground with
you?

What parts of your personality can you bring into your personality that will
help others relate to you? Humor? Hope?

Is there a funny anecdote or story you can tell that will capture participants’
attention?

What do you believe is possible as a result of prevention?

How much deliberate energy do you put into being likeable and relatable
when you are doing an educational presentation?

What would happen if you showed up to a presentation or meeting as a
person, fully present, without the armor of your professional identity?

When practicing your personal introduction or reviewing a colleagues, it is imperative
that you look through the lens of engagement. Consider the following questions when
reviewing a personal introduction:

1.

Would this personal introduction compel me to want to listen to more from
this instructor?

Is this personal introduction relatable? Do | feel a connection with the content?

If the instructor tells a personal story, is the story engaging? Relatable?
Comfortable to hear?

Do | see aspects of the instructor’s personality? Is the content authentic?

Does the instructor feel comfortable with their introduction? Are they
connected to the content?

There are many aspects of a personal introduction that can make it great and some
clear pitfalls to avoid. Consider the list below when writing your own personal
introduction or helping other instructors develop their own.
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Personal Introduction Possibilities and Pitfalls

POSSIBILITIES
(Do this stuff!)

PITFALLS
(Don’t do this stuff!)

Instructors can:
¢ Tell the audience your name.

® Introduce yourself using humor and
authenticity. Here are some prompts
to get you thinking:

» If your audience asked your
best friend about the funniest
thing you have ever done,
what would your friend say?
Assuming it’s appropriate, share
your own version of it.

» Is there a funny or engaging
story that illustrates your
personality or one of your
interests?

» Are there stories or jokes that
are passed around your family
and talked about during annual
holidays? Family is a wonderful
source of connection.

® Let the audience know why they care
about this issue—this should NOT be
a graphic story of someone who was
hurt or their own intersection with
violence. It could be tapping into:

» Their appreciation of the
community and the values that
unite them

» Young people in their life and
the world you want to create
for them.

Ensure that instructors:

® Do not spend most (or any) of
your time on your job title and
resume.

® Steer away from telling a
personal story about violence
that details what happened to
them or a close family member.

¢ Avoid telling stories that make
you too emotional—we don't
want the audience to feel like
they have to take care of the
instructor. Instructors should
wait to tell stories that evoke
emotion until they are ready
and can deliver them without
being overcome by their
feelings.

® Do not tell a story that is so
far out there or so funny that
it’s difficult to transition to the
prevention content.
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® Create a sense of possibility—Ilet the
audience know they are confident
that these issues are preventable and
that their small choices can add up to
create real change.

® Say a sentence or two that connects
back to the content.

» Example: If you are telling a
funny story, there should be a
sentence or two that connects
you and their participants back
to the content they are about
to present.

® Practice delivering your personal
introduction to a group of colleagues
or friends and ask for feedback.

» What are you doing well?
» What did they find engaging?
» What could be better?

» What things could you omit or
edit?

® Modify your personal introduction
based on the feedback received.
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Personal Introduction Checklist

Personal Introductions Should:

® Be no longer than 2 — 4 minutes.

® Be engaging from the start—the audience should want to put their phones
away and pay attention to the instructor.

® Build a relationship with the audience using one or more of the following:
» Authenticity—showing the audience who they are as a person
» Humor
» Vulnerability

» Emotional connection to the issue and/or the solution

® Transition from the introduction to the content they are presenting with ease.
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Email Signatures for Faith Leaders

e [INSERT ORGANIZATION

NAME] supports a violence free
community. We are a safe place for
anyone who might need it.

[INSERT ORGANIZATION NAME]
believes in loving one another
not only in word, but in deed. Let
us look out for one another and
keep each other safe. Violence is
too high in our community. Let’s
change it together.

This organization supports the
efforts of our campus in reducing
violence. Do not withhold good
from whom it is due, when it is in
your power to give it. —-Proverbs 3:27

® [INSERT GROUP/ORGANIZATION
NAME] is proud to be part of this
campus community and proud
to help create a safer campus for
all of our students. We are called
to love and bear each other’s
burdens (Galations 6:2). Our heart
is pained at the reality of violence
too many on our campus have
dealt with. As a congregation, we
will take a stand against violence.
We are here to provide support
and love for all of our members
who may be experiencing harm
or who struggle with anger. Since
Cain and Abel, humankind has

® [INSERT ORGANIZATION NAME]

believes no one in our campus
community should live in fear of
violence. If you or anyone you
know needs help, please call

this hotline number: National
Domestic Violence Hotline: 1-800-
799-SAFE or National Sexual
Assault Hotline: 800-656-HOPE

[INSERT ORGANIZATION NAME]
supports a safe community. We
are all each other’s keeper and
we believe in looking out for
one another and helping keep
each other safe from the fear of
violence.

Sample Section for Ministry Newsletter

sisters in Christ, to love as Christ
has loved us. If you need help or
know someone who does, all of

the staff here are available to help.

You can also write us concerns
anonymously, either drop them in
the collection plate or put them in
our ‘concerns’ box.

You can also contact these
resources for help: [INSERT
CAMPUS AND COMMUNITY
RESOURCES]

Let each of you look not only to
his own interests, but also to the
interests of others.

asked the question “Am | my — Philippians 2:4
brother’s keeper?” (Genesis 4:9) We
believe we are called to keep one
another, all of our brothers and
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Scripture Verses

These verses can be used to discuss the different ways members of your campus
community can look out for one another and recognize and respond to each other’s

suffering.

Let each of you look not only to his own
interests, but also to the interests of others.
- Philippians 2:4

Do not withhold good from those to
whom it is due, when it is in your power to
doit.

— Proverbs 3:27

In all things | have shown you that by
working hard in this way we must help
the weak and remember the words of the
Lord Jesus, how he himself said, "It is more
blessed to give than to receive."

— Acts 20:35

And let us not grow weary of doing good,
for in due season we will reap, if we do not
give up.

— Galations 6:9

The Parable of the Good Samaritan
— Luke 10:29-37

Husbands, love your wives, and do not be
harsh with them.
— Colossians 3:19

Fathers, do not provoke your children, lest
they become discouraged.
— Colossians 3:21

Do you not know that you are God’s
temple and that God’s Spirit dwells in you?
If anyone destroys God’s temple, God will
destroy him. For God’s temple is holy, and
you are that temple.

-1 Corinthians 3:16-17

Be angry and do not sin; do not let the sun
go down on your angetr.
- Ephesians 4:26

X
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Communicate Your Values

¢ Talk about violence and violence
prevention in a sermon/message
or have a discussion in bible study.

® Have resource brochures available
in your place of worship.

® Post local and national crisis
numbers.

® Start a support or discussion
group around prevention efforts.

® Dedicate a section of the ministry
newsletter to provide information
about interpersonal violence/
abuse.

® Encourage congregants to take
the Bystander Pledge.

® Encourage member volunteering
at victim service non-profit
agencies.

Discussion Questions

¢ What do we think Christ would
do if He knew someone might be
getting hurt?

¢ What does it mean for a person
of faith to take a stand against
violence?

¢ |f someone who has experienced
violence was sitting in service with
us, what would we want them to
know about this congregation?

® Post a’bystander tip’ on your social
media page or send one out on
email to members.

® Organize a group/event to raise
awareness about violence.

¢ Talk to congregants about
compassion and being their
brother’s keeper.

® Organize an event to support
campus efforts around DVSAS
prevention.

® Host a guest speaker to talk about
DVSAS.

® Place posters with resources in
bathroom stalls.

® Recognize members who
participate in prevention efforts.

¢ |f we are to respond to our
brothers and sisters in love, what
does that look like if we think
one of our loved ones might be
getting hurt? Or might be hurting
someone else?

® We know there are people on
our campus who are suffering
from domestic violence and the
aftermath of sexual assault. What
is our role in addressing that and
supporting them?
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How You Can Respond

® Ask if you can help. ® Ask a faith leader or a faith-leader’s
e Get other members to help. spouse to reach out to the person
you are concerned about.
¢ Talk to the person you are
concerned about (without the
person present who you are

worried is harming them) and let

¢ Tell the person you are worried
is harming someone that their
behavior won't be tolerated.

them know there are resources ¢ Tell the person who might be
available and that you are also showing some high-risk behavior
there to help. that you notice some concerning

behavior, ask if you can help or

* If unable to get the person you are offer resources

concerned about alone, announce
the hotline number publicly (e.g.:
Good morning! Before we get
started, we wanted to give out

a phone number of a resource

we have in our community. If
everyone could write it down.)

No matter what, there are almost always options to intervene. You don’t have to

do everything, but be prepared with ideas for solutions if you notice something
concerning. The more we talk and think about what is realistic for us to do, even if

it's as simple as giving a disapproving look to someone who is doing something that
seems troubling, the more likely it is that we can create a safer campus community.
Anything you can do, no matter how small, makes an impact. It can set the tone that
your community does not tolerate or condone violence, and send the message to the
campus community that this is a safe place.
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Warning Signs

® Someone you are concerned
about has been absent from
service.

Someone is not sitting with the
friends that they normally sit
with (and they are only with their
partner/immediate family.)

An individual is becoming more
isolated or withdrawn.

Negative emotional cues—facial
expressions, body language, tone
of voice, crying.

An individual not being allowed to
get involved in church activities.

An individual not being allowed to
communicate while in church.

Bruises or evidence of other
physical harm.

® Sudden negative changein

behavior.

¢ Anindividual speaking or

answering for their partner.

Someone getting angry and
aggressive towards their partner.

Someone gripping their partner’s
arm a little too tightly.

Hearing someone threaten their
partner.”“If you don't listen, | will
take care of it when we get home.”

Hearing someone talk about their
partner in a demeaning way.“You
just have to know how to take care
of problems with your girlfriend,
my girlfriend knows what will
happen if she doesn’t do what |
say.’

©2022 Dorothy J. Edwards, Ph.D.
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CAMPUS

Technical Assistance

and Resource Project ’

If you are interested in receiving prevention-based technical
assistance or if you would like additional information relevant to
this toolkit please email, ovwta@alteristic.org.

This project was supported by grant No. 2017-TA-AX-K047 awarded by the Office

on Violence Against Women, U.S. Department of Justice. The opinions findings,
conclusions, and recommendations expressed in this publication/program/exhibition
are those of the author(s) and do not necessarily reflect the views of the Department
of Justice, Office on Violence Against Women.
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